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Tab 1:

Community Planning Process Overview

· Purpose of Transition Planning
· Benefits of Transition Planning for all 

     Children, Families and Agencies

Early Childhood Transition Planning
in Kentucky Communities

What is community transition planning? It is the well thought out process by early childhood providers and families to assure success as children move or change from one environment to another. Since transition is unavoidable, it involves an interagency system that assesses the transition needs of the whole community, determines activities and events that will support children, families, and providers. It requires collaboration with families and the early childhood community of providers, establishing on-going links of communication and systematic evaluation and review to improve.

What are the benefits of community transition planning?  Community transition planning promotes child growth and development, meets the individual needs of children and families, and ensures continuity while minimizing disruptions. It provides a coordinated system to support children and families. Evidence based practice (see sources listed in Tab 5) indicate the following: 

	· Transition planning provides the foundation to assure that all children and families have their needs met; important information about a child’s unique needs is shared prior to the transition allowing for supports for children and families to be in place.

· Local planning can minimize discontinuities and enhance child success.

· Planned activities can help children and families cope with necessary changes.
· Transition planning supports a good start from the very beginning and minimizes problems, such as social and academic struggles.

· When young children experience success during a transition point, they grow in confidence and are better able to handle change.

· Gaps in care and education disrupt growth and development.

· Developmentally appropriate curricula provide continuity for children and promote early success.

· Family members need information and encouragement to be involved in the transition process and provide stability toward their child’s adjustment in a new setting/environment.
· Families who are made to feel welcome in the new setting are likely to continue active involvement in their child’s program/education.

· When sending and receiving staff, teachers, families, and community representatives plan together, the transition process works better than when these people do not cooperate, collaborate, or talk.
· Written procedures with timelines help communities implement transition activities.

Duwa, S. 1996, Prevention and Early Intervention: Making It Happen-Interdisciplinary and Interagency Training for Families and Providers, Duwa Training and Development Group for the Florida Department of Health and Rehabilitation Services and the Florida Department of Education


Community wide planning is supported by state and federal requirements for children with disabilities (IDEA), under the National Education Goals, Good Start, Grow Smart, and by position statements from many professional organizations. 
Tab 2:

Making Transition Work
· Kentucky Early Childhood Community Planning Key Components
Component I: Organizational Structure
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Step 1) Transition Team Identification
Who is involved in community planning for transition?
  Transition involves children and their families moving between home and program or programs. It is goal of community providers to instill confidence in children and families about the change about to occur. Information is powerful.  The information provided to children and their families about the upcoming change to introduce them to new people, differing program philosophies, physical settings, and routines will set the stage for success. All children and families may experience anxiety about change and   simple community and program planning could reduce anxiety about the transition and replace it with anticipation of new opportunities. 

Transition involves teachers and care providers supporting children and their families during the move from home into a center based setting, transitions occurring during the day (horizontal transitions – movement across various settings encountered in the same time frame), or a move between programs (vertical transitions – movement among programs across time). Transition planning helps those involved share information, ask needed questions of each other, and implement strategies to ease the adjustment for the children involved. Collaborative transition planning by interagency partners support implementation through the following strategies within individual programs:

·  the Building a Strong Foundation for School Success - KY Early Childhood Standards and Parent Guides;
·  the Building a Strong Foundation for School Success – Kentucky’s Early Childhood Continuous Assessment Guide;
·  the Building a Strong Foundation for School Success – the Building a Strong Foundation for School Success – the Kentucky Early Childhood Quality Self Study; and
· Planned transition activities to create a climate of continuity for children and their families.

  Transition involves administrators of early intervention, preschool, kindergarten, early care and education programs, and community service agencies—those responsible for initiating the community’s plan for transition. Administrators set the tone for community planning – supporting development and implementation of recommended transition practice to improve community transitions. Administrators seeing transition as a priority allows community partners freedom to plan, work, and improve daily transitions for agencies, children, and families. When they work together, interagency administrators provide information and services that families need to support their child. Joint efforts reduce problems when the child enters the new setting.

Who are these partners in community planning?
	Essential Members: Community Early Childhood Council (CECC) Members,  forming a Community Early Childhood Council Transition Committee (see CECC Legislation in Tool Kit pg. 29)
Families- Parents, Guardians, Grandparents, Other family members

Community Based Services, First Steps, Early Head Start, School District (Preschool and Kindergarten), Early Head Start/Head Start, Community Regulated Child Care Providers

Extended Membership – Family Medical providers, Commission for Children’s Special Health Care Needs (CCSHCN), Mental Health, Private schools, Business, Family Resource Center (FRC), Child Care Resource and Referral (CCR&R)Agency, Even Start/Literacy
For other possible key players, see Tool Kit pg. 40


Communities should pay special attention to the representative nature of this group to assure diversity of the community planning team. A transition contact should be determined for each agency and contact information for these members should be compiled and shared. Teams may obtain a Regional Resource Guide 2005 with regional listings of agency contacts through the Kentucky Early Childhood Transition Project (KECTP) website www.transitiononestop.org . These regional contacts may be able to provide local contact information to communities who may not have access to individual agency contact information. This Community Early Childhood Council (CECC) Transition Planning Committee should not be so large that it would be unmanageable, but not so small that one or two members carry the load for the entire community.
You may find that other groups are addressing transition planning, such as a local Early Childhood Transition Team developing or revising an interagency agreement. Transition planning should not happen in isolation. Joint activities should be coordinated, so care should be taken to have representation on the Community Early Childhood Council (CECC) Transition Planning Committee who can be the liaison between the two entities to encourager partnerships and avoid duplication.

Eventually, the CECC Transition Planning Committee will develop sub-committees to look at different transition points. This allows community partners to select a particular point of expertise for them (e.g. kindergarten and preschool teachers on the Transition to Kindergarten Sub-committee) and perhaps not be expected to attend every meeting, but instead serve more in a work group capacity as needed. 

If your Community Early Childhood Council is now rounded out with additional members interested in transition planning, you are ready to move to the next step.
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Step 2) Identify Facilitator or Team Leader
Who will facilitate the work of the team to support successful transitions for children and families? What would this work entail?

This person should hold a ready knowledge of the community, the needs of families, children and agencies. He/she should be a good communicator. Any member of the team may function in this role. Dedicated staff time or reimbursement may be used to support the work of the facilitator. For example, an agency may be reimbursed for some percentage of time for an employee to fulfill this role. This arrangement may be time limited or as needed on an identified team focus or activity. Community teams may determine if this is a priority for their team based upon resources or funding available. 
The responsibilities of the facilitator would include: scheduling and facilitating meetings, supporting the identification of resources, members, and strategies, and tracking the ongoing work of the team thorough communication, evaluation and accountability. If resources are not available to provide dedicated time or reimbursement, the team should commit to shared responsibilities for these tasks, and the facilitator would be primarily responsible for meeting scheduling, logistics, and meeting facilitation. Others would assume the remaining responsibilities, such as co-chair/facilitator, secretary, committee chair, etc.
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Step 3) Identify Purpose

Why do we need to plan for transition as a local community team?

Develop a purpose or vision statement which can be embraced by the entire team. An example might be as follows:

The purpose of the _________Community Transition Planning Team is to facilitate and support the successful transition of children and families from hospital to home and from home to early care and education settings (including kindergarten) for all children and families.
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Step 4) Define Parameters
How will we operate in an orderly manner and make good decisions on behalf of agencies and families? As a subcommittee of a larger group, how will we develop a mechanism of communication to keep everyone informed?
Operation is defined for you according to the Community Early Childhood Council (CECC) By-laws. Community Early Childhood Councils defines the Transition Team members to include those critical persons and agencies who will support and strengthen the successful transition of children and families. Communities should pay special attention to the representative nature of this team to assure diversity.

The Team identifies the team leader or facilitator to guide the work of the group and support the ongoing work of the team through communication, evaluation, and accountability. 
As a team, you will determine your meeting schedule, times, location, other logistical needs, determine agenda format and identify individual roles. It is important to determine how the committee will make decisions (may be found in the by-laws) and develop ground rules for structure and individual participation. The Interagency Transition Self Assessment (see Tool Kit pg. 31) could provide the team with an insight to current status of team operation and participation, and begin the definition of specific transition practice through local community agencies. This Self Assessment can provide a foundation of information gathering if completed at the first transition meeting. A copy of the Self Assessment should be sent to the KECTP office for posting according to community on the www.transitiononestop.org website.  All communities should have a Self Assessment completed by April 30, 2006.  Communities will repeat the Self Assessment in 2008; and submit a final one in 2010.  This data will be reported to the state agencies and communities will be able to track their transition success.  
It is helpful for the team to identify potential barriers and solutions to team success early on, and develop strategies to overcome in a proactive effort.

Once the parameters have been agreed upon, all structural decisions should be in written and shared with all members.

Since it may not be possible for all Transition Team members to be physically present for every meeting, alternative methods of participation should be designed. Formation of sub-committees would allow small group work around identified transition points (e.g. hospital to home, home base to center based, infant toddler to preschool). Strategies such as critical friends (review readers); email minutes/check in response, service on specific committee target work group (such as the preschool to K) should allow additional key players to participate using formal and informal methods. A Transition Key Points Identification form is in the Tool Kit (pg. 39) to assist in the discussion around the variety of transition points found throughout the community in the life of a child and family.
Component II: Planning Process
Where does the planning process begin?
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Step 1) Identify Community Resources

The Team should complete a community matrix that would provide an overview of the community programs/agencies with their focus, referral process, description of who can benefit from the program, how services are provided, and primary contact person designated to assist with transition planning including those programs/agencies that support the cultural context of all families within the community. This information may also be obtained from the local Early Childhood Transition Interagency Agreement Team. The Community Transition Matrix is provided in the Tool Kit Section pg. 41.
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Step 2) Identify Barriers

Barriers may be easily identified through a community needs assessment. The Team should enlist agency partners to bring any needs assessment completed by their agency during the past year. Commonalities across programs can be determined quickly. In addition to these trends, identify areas of need from the Interagency Self Assessment. 
Team should identify barriers to successful transition for agencies, children and families throughout the community. Some may have “bubbled” to the surface in the needs assessment comparison; others may be identified through a team brainstorming session and the Interagency Transition Self Assessment. Remember, if one team member sees an issue as a critical need, it should be thoughtfully considered as a group.
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Step 3) Prioritize
Do you have too many barriers? It is time to prioritize. Team should narrow the barriers to the most immediate needs (those most pressing and can be attainable within the next year) and prioritize for the community. Short term goals (one year) and long range goals (those you work toward later) should be identified. Don’t try to do everything the first year. Select the top three. As you work on those, they possibly will impact some of the others as well.
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Step 4) Identify Strategies/Activities
Team should identify potential strategies and activities to meet the identified needs. Brainstorming may be used to generate a list of potential activities. Barriers to the implementation or success of the identified activities may be determined by “filtering” each activity using the following: 
· “Is it feasible?”

·  Do we have the time?

·  Do we have the money?
·  Do we have resources, such as staff?

·  What other considerations would impact feasibility for success?

This may generate problem solving strategies to assure success with the activities. Identified community activities should provide children/families/agencies with information about the value of seamless transitions, and increase community awareness about early childhood programs. It will increase the positive impact on families, community providers, businesses, and others about child development and program quality. 

Component III: Written Plan Completion
How do we document our decisions?
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Step 1) – The Transition Team should record the decisions on a community transition planning form. It should list the goals with strategies/activities and timelines indicating who is responsible. The Tool Kit contains a sample planning form - The Transition Plan (Community/Program/Family/Child) and can be used to document decisions made by the team for your community (pg. 42). 
Activities across communities will vary based upon identified needs. Items such as a community Open House could be listed to meet the need of families to meet new program staff and obtain information about intake criteria. Development of a community transition calendar of events might be listed to meet the need of activities distributed across programs/agencies to inform and prepare families about transition and change throughout the year. If a community identified the need to have a better understanding of roles and responsibilities in the transition process, hosting a local community training may be listed such as “Families on the Move” or “Movin’ on Up” for families and professionals. You can contact KECTP for additional information. 
The team should routinely record and update decisions made for the Community Plan. The steps in this process will help to create a well articulated Community Plan with timelines, tasks, and responsibilities. Implementation of these strategies and activities will facilitate smooth and successful community transitions for all children and families. The wording does not need to be technical.  Keep the plan simple yet comprehensive and it will provide a written source for community partners to guide the work scope. 
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Step 2) Dissemination and Public Relations

It is important to disseminate the finished product to community key players. Everyone should have access to a copy of the community plan. The facilitator will send the Community Plan to the KECTP office via email for electronic posting on the website. Each community plan can be downloaded from www.transitiononestop.org.

It is also important to let your community in on a good thing! Share your plan with families at parent meetings and contact the newspaper about advertising activities you have up and coming.

Celebrate your successes! 
Component IV: Implementation
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Step 1) Shared Responsibilities and Commitment
Shared responsibility should occur once needs and activities have been identified and barriers have been resolved.  Lead persons should be identified to provide consistency and accountability.  All activities should ensure a smooth and effective transition for families, children and all agencies involved. Team members must make sure that they have not selected more goals than can be realistically implemented in one year. Implementation will support families, children and agencies through improved relationships, increase communication, and quality, seamless program delivery.
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Step 2) Community Collaboration and Training
Many communities have a history of coordination – now we are ready to collaborate. The team has vision, commitment, and a written plan - so what needs to happen to move toward collaboration? Effective communication is essential to any transition effort since one agency or program cannot transition a child/family in isolation. Programs historically have expressed ideas and exchanged information at a local interagency lunch meeting. Two programs may have cooperated on a specific task, such as serving on a committee together. Programs such as Head Start may have coordinated efforts for a community screening with the school district to provide a local screening. Now, we are making joint decisions about interagency transition planning, writing it down and dividing up the responsibilities – that is collaboration. This collaborative move sets the stage for joint training in the community for families and professionals, allows team skill development, and builds relationships that will provide comfort to community families. When families see agencies working together, it models confidence in each other and allows the families to relax as they move and change programs. 
Assistance with local transition trainings may be obtained from the training and technical assistance network, the Regional Transition Teams, and the Kentucky Early Childhood Transition Project Office. Teams are requested to send transition training evaluations to the KECTP office for an evaluation report and compilation of transition training efforts entered into a state database. Communities may obtain a report from KECTP listing annual accomplishments and view Success Stories on the website.

Component V: Follow-Up, 3 R’s
We are finally finished – or are we?
The Transition Team is ready for the 3 R’s – Review, Revise, and Report. 

 The Transition Team should provide ongoing review of the Community Transition Plan with updates and revisions as appropriate.  This could include evaluations with surveys at the end of the year and other evaluation/review methods decided upon by the Transition Team. The Community Transition Team reviews the Community Transition Plan to make sure the community has addressed horizontal and vertical transitions and determined the most pressing needs. The team reviews to ascertain if the needs for a variety of local community transition points such as: hospital to home; home to center based; private to public; Infant/toddler to preschool;
 and preschool to primary have indeed improved or been met. Meetings occur on a regular basis to update the team about success and adjustments that should occur.

An annual review is a part of the on-going process. This ongoing review should identify new needs, priorities, outcomes, activities, etc. Transition is a never ending process. As communities address one need, another will surface.

The transition team should conduct a follow-up survey to determine the success of the activities and their impact on programs, children, and families. Sample family and agency surveys are in the Tool Kit (pgs 47-48).

Evaluations from joint trainings may also be used in the review process as the team meets to review and develop new goals. 
After careful consideration and review, the team is ready to revise the Community Plan. This revision could take place in the on-going review, or at the annual review. An expansion or refinement of activities may be the team consensus, or new needs may call for development of new goals, strategies and activities. As successes occur, community confidence will increase and children and families will reap the benefits. A revised copy of the Community Transition Plan is submitted to the KECTP office for posting on the web site.
Agencies may use evaluation information for individual reporting. Community Early Childhood Councils will want to report achievement of goals to KIDS NOW. Reports of success may be read about on the KECTP website to encourage other communities as they plan for transition. Accountability is needed not only for program reporting, but to strengthen community relationships through shared implementation. 

Tab 3:

Community Supports for 

Implementation & Collaboration

· Meeting Regulatory Requirements and Mandates which Impact the Kentucky Transition Process

· Federal Transition Legal Requirements

· Transition Alert from the National Early Childhood Transition Center

· The NGA Task Force on School Readiness Issues 2005 Final Report
Community Supports for 

Development & Implementation of the 
Community Planning Process

Communities may request technical assistance from the following Training and Technical Assistance System (TTAS) Network within your region:

· Child Care Resource and Referral Agency (CCR&R)

· Special Education Cooperatives (Coops)

· Regional Training Centers (RTC)

· First Steps Training and Technical Assistance Teams (TAT)

· Head Start Training and Resource Specialists (HSTARS)    

· Kentucky Special Parent Involvement Network (KY-SPIN)

· Parent Resource Centers (PRC)

Contact information may be obtained from the Kentucky Early Childhood Transition Project (KECTP) web site in a Regional Resource Guide 2005. These regional contact persons may provide an up to date listing of local contacts and resources you will need to implement the process and assure all the key players are involved. This regional group may also provide guidance and support in their role as the Regional Early Childhood Transition Team with additional supports and resources.

The National Early Childhood Transition Center at the Interdisciplinary Human Development Institute, University of Kentucky provides a comprehensive, web-based searchable database of research, policy and practice information. The site is www.ihdi.uky.edu/nectc
Another resource available to communities is the Kentucky Early Childhood Transition Project (KECTP).  You may visit their website at www.transitiononestop.org for additional transition information specific to Kentucky, your region, and community. KECTP maintains the Regional Contact Resource Guide on the website at www.transitiononetstop.org .  
Meeting Regulatory Requirements and Mandates which Impact the Kentucky Transition Process
The vision you created for your community is the cornerstone for decision making across all aspects of transition. This vision should drive the development and implementation of your transition planning. 

Guidance handouts in this section may be useful within the community planning process discussion. You will find current transition related regulations, IDEA reauthorization handouts, and other transition related supports. 

Federal Transition Legal Requirements
· IDEA

· A statewide system in place to support transition planning for children and their families (§300.132). KY must assure that

· Children participating in Part C experience a smooth and effective transition to preschool programs;

· Families will be included in transition planning for their children;

· With approval of parent, EI will convene a conference to discuss options;

· Each LEA will participate in transition planning conferences arranged by designated lead agency EI program.

· State Policies and Procedures

· ICC “advise and assist” regarding transition from Part C to Part B (§303.653)

· Children participating in Part C and who will participate in Part B experience a smooth and effective transition to those preschool programs

· By 3rd birthday, and IEP has been developed and is being implemented for child

· Each LEA will participate in transition planning conference arranged by the designated lead agency

· TRANSITION CONFERENCE: For children who may be eligible for special education services, the lead agency will convene, with the parents’ consent, a conference at least 90 days (and up to 9 months) before the child is eligible for preschool services (§300.132)

· To ensure smooth transition

· To review child’s program options

· To establish a transition plan
             (Kentucky recommends 6 months.)
· TRANSITION CONFERENCE: EI responsibility to convene (ECSE responsibility to participate and provide information) and include representatives of the EI agency, the ECSE agency, and the family and is intended to:

· Promote interagency collaboration on transition

· Form partnerships with families

· Support individual children in their transition from Part C to Part B

· Transition Plan

· A LEA representative participates in the transition conference to provide information about Part B services and procedures for the referral process. Information is used to develop components of the transition plan related to family resources, priorities, and concerns and child outcomes.
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Required as a part of the IFSP

· Family involvement

· Agency participation

· Program options

· Child preparation

· Transfer of records

· Head Start Act

· A disability Service Plan is required by 45 CFR 1308 (Subpart B)

· For grantees, not for individual children

· Procedures for transition from part C to the LEA or other next placement

· Preparation of parents and staff for the transition

· Interagency agreements as appropriate to support coordinator of services and transition

· Screening and referrals

· Head Start Act

· Head Start Performance Standards (45 CFR 1304-A)

· Referral to the LEA for evaluation

· Support parents through transition

· Help facilitate transition

· Elementary and Secondary Education Act Related to Transition – Public Law 107-110 – a.k.a., the No Child Left Behind Act of 2001

· Emphases coordination between HS, Early Reading First, and other early childhood programs and the public schools (Section 1120B), especially

· With parent consent, send and receiving records

· Establishing channels of communication

· Conduction meetings to discuss needs of individual children

· Organizing/participating in joint transition related training of personnel

· Linking educational services

· Other Considerations

· Federal requirements of differing agencies including Americans with Disabilities Act (ADA)

· Focused Monitoring /KARS

· Senate Bill 168 – Closing the Achievement Gap

· Kentucky’s Defined Transition System

	Transition Alert               December 2004
The Individuals with Disabilities Education Improvement Act of 2004 and Transition 

IDEA (Title I part A section 601 [a]) 
The Individuals with Disabilities Education Act of 2004 has been approved by both houses of Congress and signed into law by President George Bush on December 3, 2004. Many of the IDEA of 2004’s concepts related to transition are familiar, such as the requirement that state interagency coordinating councils must develop plans for early childhood transition, the listing of components specified by law in for the IFSP transition plan for each child, and the mandated practice of a transition planning meeting at least 90 days (but perhaps as much as 9 months) prior to a child’s transition from part C early intervention services to part B, section 619 preschool services. 

Several new emphases may require discussion within states. Additionally, a number of these changes may require rulemaking procedures by the U.S. Department of Education, the agency that administers the law. The following is an overview of the major changes: 

Within the IDEA of 2004, there is a greater emphasis on flexibility to create seamless service systems. 
• If the state policy provides for it, children with disabilities who are age 3 or older, who have participated in part C services, and who are now eligible to receive services under part B, may continue to participate in early intervention services, rather than enrolling in those provided under 619, until such children enter, or are eligible under state law to enter, kindergarten (part C, section 635 [c] [1]). 

• The early intervention services for 3 and 4 year olds must then include an educational component that promotes school readiness and incorporates preliteracy, language, and numeracy skills. At each state’s discretion, the families of these children may continue to receive service coordination or case management (part C, section 635 [c] [2]). 

• Families of 3 and 4 year olds deciding whether their children will continue to receive services under part C or participate in preschool programs under section 619 must receive annual written notification of their rights and responsibilities (part C, section 635 [c] [2]B [ii] II), including their right to choose 619 or early intervention services (Section 635 [c][2][A][i]) and an explanation of the differences between the services of part C and part B (ii), including the types of services and the locations at which the services will be provided, the applicable procedural safeguards, and possible fees to be charged to families. 

• If the state policy allows for this form of flexibility, families must choose between the two options prior to the child’s third birthday. The IFSP will remain in force until a determination of eligibility for special education services occurs. If the statewide system includes a policy allowing parental choice on this matter, the state will be required to report annually to the Secretary of Education on the number and percentage of children with disabilities who are eligible for services under section 619 but whose parents choose for their children to continue to receive early intervention services. 
The new law aims to facilitate transitions by including the following guidelines: 

• “The local educational agency will participate in transition planning conferences arranged by the designated lead agency…” (part B section 612 [9]). 

• “In the case of a child who was previously served under part C, an invitation to the initial IEP meeting shall, at the request of the parent, be sent to the part C service coordinator or other representatives of the part C system to assist with the smooth transition of services” (part C, section 614 [5] A). 

Notably, in commenting on the latter provisions, the House and Senate Conference Committee wrote, “The Conferees recognize that ensuring a smooth transition from the part C system to the Preschool Program or to school is vital for a child’s educational success. It is the Conferees’ intent that during the initial IEP meeting for a child transferring from the part C program the types of services the child received as part of the IFSP are discussed. The Conferees understand that services provided through the part B program may differ in frequency, duration, and environment; however, the IEP Team should explain the changes in services in the initial IEP meeting. The Conferees do not intend that a state or district reduce any service a child would be otherwise eligible for under Part B” (Congressional Record, November 17, 2004, p. H9945). 

At least two places in the new law underscore the need for collaboration among agencies that may be involved in horizontal transitions, that is, in the movement of a child across locations during the same day or within the same week: 

(a) The state will provide to the U.S. Department of Education a description of state efforts to promote collaboration among Early Head Start programs, early education and child care programs, and services under part C (part C section 637 [10]). 

(b) An effective educational system should “promote transition services and coordinate state and local education, social, health, mental health, and other services, in addressing the full range of student needs, particularly the needs of children with disabilities who need significant levels of support to participate and learn in school and the community” (part D section 650, [4] [C]). 

The IDEA of 2004 also provides that “not more than” 15 states will “allow parents and school districts the opportunity for long-term planning by offering the option of developing a comprehensive multi-year IEP, 




	• not to exceed 3 years, that is designed to coincide with natural transition points for the child” (part B, section 614 [5] [A] [i]). 

• “’Natural transition points’ means those periods that are close in time to the transition of a child with a disability from preschool to elementary grades, from elementary grades to middle or junior high school grades…., but in no case a period longer than 3 years” (part b, section 614 [5] [A] [iii]). 

Such a multi-year plan is to be optional for parents, who would have the opportunity for informed consent to such a document before the process ensues. The process would include measurable annual goals coinciding with the general education curriculum and the child’s natural transition points, annual review, team review at a natural transition point only, amendment if the child is not making progress on a goal, and the child’s entire team meeting annually at parent request. The Secretary of Education will report to the Congress in 2 years regarding a possible recommendation for broader implementation of this approach. This multi-year IEP is not specifically discussed in regard to young children. 

Finally, the new law mentions the importance of transition frequently in a number of contexts; for example, coordinated planning for children, the role of family service coordinators, sources of support for transition costs, transmittal of records, interdisciplinary personnel training to conduct effective transitions, paraprofessional training, the duties of the state interagency coordinating council, technical assistance, dissemination of research findings, parent involvement, parent training and information, and competitive grants for research to improve transitions. 

IDEA of 2004 definitely underscores the importance of effective transitions for positive child outcomes. 

More information about the impact of IDEA 2004 on the transition process will be provided as it becomes available. Check the NECTC web site at: 

http://www.ihdi.uky.edu/nectc  or contact the project office at 859-257-2081 or toll free at 866-742-4015 if you need additional information or if you have suggestions for future Transition Alerts or products from NECTC. 
The information contained in this Transition Alert does not necessarily reflect the position or policy of the Office of Special Education Programs and no official endorsement by the Department of Education should be inferred. 


	NECTC is funded by the U.S. Department of Education, Office of Special Education Programs, Cooperative Agreement # H324V020003.
Available Products 

NECTC is working on several products that may be of interest to families and professionals who work with young children with disabilities. Most products are available on the web site. Additional products will be posted on a regular basis. 

Project Information 

Annual Report Summary – Year 1 of 5 An overview of Year 1 activities and success. 

Briefing Paper - An in-depth overview of the National Early Childhood Transition Center activities. 

Orientation to NECTC - Information about the activities of NECTC in a PowerPoint format. 

NECTC Brochure - A general overview of NECTC activities. 
Resources 

Current IDEA Regulations Related to Early Childhood Transition 

PowerPoint presentation with information about current regulations for transition. 

What We Know and Don't Know About Transition 

PowerPoint presentation that describes key points in the transition literature as it relates to children, families, programs, communities, and state policies and practices; describes further exploration that is needed in these areas. 

Transition Stories 

We invite professionals and parents to share information about transition practices and strategies that have been effective or ineffective. Submit stories on-line (http://www.ihdi.uky.edu/nectc) or download the form and submit hard copies to the project office at the address on the front of this Alert. 

Transition Materials 

A materials acquisition brochure is available on our website. Materials will be included in our On-Line Database, a searchable database of transition resources and materials. 
Coming Soon 

Practice Briefs 

Short papers that provide information on currently identified practices and strategies that support the transition process for children, families, programs, communities and states. 

Bookmark this Site 

For more specific information on the activities of the center, go to 

http://www.ihdi.uky.edu/nectc or contact the project office at 859-257-2081 or toll free at 866-742-4015. 
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The NGA Task Force on School

Readiness Issues Final Report

Implications for Early Childhood Transitions

On January 25, the National Governors Association (NGA) published Building the Foundation for Bright Futures: Final Report of the NGA Task Force on School Readiness. The final report and accompanying A Governor’s Guide to

School Readiness have been designed to help governors and state policymakers make key decisions about early childhood programs and strategies that will support young children to be ready for school.

The complex nature of school readiness is discussed in the documents, as the task force recognized that families, schools, and communities all have a responsibility in fostering children’s skills for school success. In addition to recommending that states develop a vision and strategic plan for school readiness, several of the recommended practices for school readiness are linked to transitions for young children with special needs. The report provided recommendations across five broad areas: Ready States, Ready Schools, Ready Communities, Ready Families, and Ready Children.

Recommendations from each area that are relevant to transitions for young children with disabilities are highlighted below.

Ready States

• “Build a comprehensive and coordinated statewide system for school readiness” (p. 4) through requiring state agencies that provide early childhood services to collaborate on policy decisions and coordinate services.

• “Support schools, families, and communities in facilitating the transition of young children into the kindergarten environment” (p. 5) through providing guidance, resources, and technical assistance to school and communities in developing local transition plans, offering supports and incentives to school personnel for developing transition activities, and supporting innovative practice and research of effective transition practices.

• “Address the school readiness needs of children in foster care and children with special needs” (p. 10) through increased collaboration among early childhood personnel, including early intervention providers; encouraging identification and referrals of young children to needed services across systems; conducting joint outreach efforts directed towards families; and increasing integration of service delivery among systems.

Ready Schools

• “Support children’s transition to kindergarten” (p. 19) through a) providing outreach to families and early care and education settings before school begins and possibly during the first few months of school rather than simply providing contact with families after the school year begins, and b) developing transition plans that include the entire community and that support collaboration among preschool teachers, kindergarten teachers, Head Start personnel, child care providers, families, and school administrators.

• “Encourage continuity and alignment between early care and education programs and elementary schools” (p. 20) through development of early learning standards that incorporate all domains of readiness, are based on early learning and development research, and can be adapted to individual differences due to community, cultural, and linguistic diversity.
Ready Communities

• “Maintain a comprehensive infrastructure of resources and supports”

(p.22) by assisting with the provision of high-quality early care and education programs as well as supporting service delivery by personnel working with young children.

Ready Families

• “Are supported in their roles as their children’s first teachers” (p. 23) through home visiting programs, family literacy programs, information kits, and other forms of training and support.

• “Are supported by and connected to their communities” (p. 24) through effective practices that consider cultural and linguistic diversity and recruitment of service providers from diverse ethnic, cultural, and linguistic backgrounds.

Ready Children

• “Are supported across developmental domains from birth to kindergarten entry and beyond” (p. 25) through a focus on five dimensions of development: physical well-being and motor development, social and emotional development, approaches to learning, language development, and cognition and general knowledge.
• “Have access to high-quality early care and learning opportunities” (p. 27) through statewide provision of information, materials, equipment and training on topics such as child development, early learning, and safety to unlicensed child care providers such as family members and friends and through accountability for child care programs, such as ratings systems, and expansion of pre-kindergarten programs.

• “Are supported and cared for in the face of family instability or special needs” (p. 29) through provision of early intervention screening and early intervention services as well as enhance services and identification of needs for children in foster care.
School readiness for children with disabilities is linked not only to developmental skills, but also to the supports from communities and schools. Governors and state policymakers have a distinctive opportunity to provide these supports through leadership at the state and local levels.

The full report can be accessed at:http://www.nga.org/nga/newsRoom/1,1169,C_PRESS_RELEASE%5eD_7821,00.html
NECTC is funded by the

Agreement #

H324V020003.

Available Products

NECTC is working on several products that may be of interest to families and

professionals who work with young children with disabilities. Most products
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stories on-line (http://www.ihdi.uky.edu/nectc) or download the form and

submit hard copies to the project office at the address on the front of this

Alert.

Transition Materials

A materials acquisition brochure is available on our website. Materials will be
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Handout 1) Potential Local Key Partners Checklist
	Early Childhood Community

( Preschool Disability Coordinator/DOSE
( Head Start Disability Coordinator, staff  and/or administrator
( Early Childhood Council Chair

( Teachers (DI’s, preschool, kindergarten)
( Center Directors (Licensed and Registered)
( Child care providers (Licensed and Registered)

( Principal
( Family Resource Center Coordinator
( School Psychologist
( Superintendent

( Higher Ed. Representative

( Family members

( Parent Educator (KY SPIN)

( EC Mental Health Specialist

( District Early Intervention Council (DEIC) member

(Title I Coordinator

Service Providers
( Local Hospital

( Health Department

( Providers for First Steps

( Community Home Health Agencies

( Community Based Services

( Community Action Agencies

( Pediatricians
 
	Organizations

( Civic groups

( Faith Based organizations/leaders

( High School Clubs

( Corporate Foundations

( Professional Associations

( Job Training Groups

( Chamber of Commerce

( Site Based Council Member
( PTA Leaders

Media

( Newspaper Reporter

( Television Reporter

( KET

( Radio Station

( Public Radio

( Cable Access Director

General Public
( School Board Members
( Business Leaders

( Senior Citizens

( Adult Educators

( Families

( Local Library

(County Extension Office

Technical Assistance  

( Child Care Resource and Referral 
     Agency  (CCR&R)

( Regional Training Center  (RTC)

( First Steps Training and Technical
    Assistance Team (TAT)

( Special Education Cooperative

( KECTP




Handout 2) Community Early Childhood Councils
SECTION 4. A NEW SECTION OF KRS CHAPTER 200 IS CREATED TO READ AS FOLLOWS:

1) The family resource center and the child-care resource and referral agency in the service area shall form a community early childhood council and appoint members to the council for each service area designated under Section 2 of this Act. A council shall be composed of no fewer than seven (7) and no more than twenty-seven (27) members. Members may be appointed who represent local agencies and organizations, including but not limited to the organizations or agencies listed below, with no more than one (1) member from each:

(a) Early childhood advocate;
(b) Faith community;
(c) School district;
(d) Family resource center;
(e) Military establishment;
(f) Head Start or Early Head Start;
(g) Child-care (profit, nonprofit, or family child-care);
(h) Child-care resource and referral agency or child-care subsidy agent;
(i) Child-care consumer or parent;
(j) County cooperative extension service;
(k) Department for public health;
(l) University, college, or technical school;
(m) United Way;
(n) Kentucky Early Intervention System;
(o) Agency administering services to children with disabilities;
(p) Home visitation agency;
(q) Family literacy agency;
(r) Civic organization;
(s) Public library;
(t) Regional training center;
(u) Community action agency;
(v) Government;
(w) Business community; 
(x) Home schooling association; 
(y) Health care professional; 
(z) Foster care parent; or 
(aa) Adoptive parent.

2) Members shall serve on a community early childhood council on a voluntary basis and receive no compensation or expense reimbursement for their service. 

3) (a) Members shall serve for a term of two (2) years and until their successors are appointed, except that for those members initially appointed, the terms shall be as follows:

1. One-third (1/3) of the members shall be appointed for three (3) years;
2. One-third (1/3) shall be appointed for two (2) years; and
3. One-third (1/3) shall be appointed for one (1) year.

(b) Vacancies shall be appointed for unexpired terms in the same manner as original appointments. 

4) A community early childhood council shall collaborate with the District Early Intervention Committee, the Preschool Interagency Planning Council, and other existing interagency groups in the service area. 

5) A community early childhood council may apply for a competitive grant from the authority, consistent with a state plan for grant participation as established by the authority. Grant proposals shall: 

(a) Include a needs assessment and budget proposal for the respective service area served by a council; 
(b) Not include administrative costs that exceed five percent (5%); and 

(c) Contain a signed statement from each member of the council certifying that no program, agency, or individual that may receive part of an award would constitute a conflict of interest under KRS Chapter 11A for the council member. Issues concerning conflicts of interest shall be submitted to the Executive Branch Ethics Commission for resolution.

6) A community early childhood council shall submit a quarterly report to the authority that details the activities and services of the council, including the progress that the council has made toward addressing the early childhood development goals for its designated service area and recommendations that may be included in the state plan.

7) Any records that are in the custody of a community early childhood council, a designated service provider, or a grantee that contain personal and identifying information relating to a family or children receiving services through the council shall be confidential and not subject to public disclosure, except as otherwise authorized by law.

Tool 1) Interagency Transition Self-Assessment Tool


KENTUCKY 

 EARLY CHILDHOOD



     

TRANSITION PROJECT

Version 3


Acknowledgements:

This self-assessment tool was originally developed through the Florida Transition Project as part of their replication of the STEPS model and has been adapted by the Kentucky Early Childhood Transition Project with permission for Kentucky communities in implementing the STEPS model and developing high quality transition systems.  The National STEPS Office appreciates the work done by the state of Florida in developing this instrument and allowing other states to benefit from this work.

About the Self-Assessment

This version of the Interagency Self-Assessment tool has been developed to help Community Early Childhood Councils (CECC), State Interagency Coordinating Councils (SICC), Local Interagency Coordinating Councils (LICC), District Early Intervention Councils (DEIC), Community or Regional Transition Teams, and/or Preschool Interagency Planning Councils (PIPC) assess their history as a council and determined their needs related to interagency structure to support collaborative transition planning.

Kentucky Early Childhood Transition Project

Kentucky Early Childhood Transition Project is jointly funded through the Kentucky Department of Education, Exceptional Children’s Services/Office of Early Childhood and the Cabinet for Health and Family Services, First Steps Branch through federal funds under the individuals with Disabilities Education Act (Preschool and Infant/Toddler).

Scoring
When scoring your Interagency Self Assessment tool:

1 Not at all = 0% of all agencies represented on council

2 = 25% of all agencies represented on council
3 Somewhat = 50% of all agencies represented on council

4 = 75% of all agencies represented on council

5 Completely = 100% of all agencies represented on council

Directions:  Based on group consensus, check the response that most accurately reflects current practice in your community.

This assessment is being completed by:

(CECC

(DEIC/LICC/PIPC

(Other please specify:  ______________

Please indicate if : (All members were present
 (Some members were present
   

I.  INTERAGENCY HISTORY

Your Interagency Council:

1. To what extent has your Interagency Council addressed issues affecting:

	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	Pregnant women
	(
	(
	(
	(
	(

	Infants and toddlers (0-3)
	(
	(
	(
	(
	(

	Preschoolers (3-5)
	(
	(
	(
	(
	(

	Young children (5-8)

	(
	(
	(
	(
	(

	Families
	(
	(
	(
	(
	(


2. Your Interagency Council has been in operation for:  _____ years (approximate)


3. To what extent has your Interagency Council address the following transition activities and/or outcomes:







	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	Information Exchange
	(
	(
	(
	(
	(

	Public Awareness of EC Resources
	(
	(
	(
	(
	(

	Recruitment
	(
	(
	(
	(
	(

	Screening
	(
	(
	(
	(
	(

	Continuous Assessment System
	(
	(
	(
	(
	(

	Service Coordination/Case Management
	(
	(
	(
	(
	(

	Joint Child Find
	(
	(
	(
	(
	(

	Referral
	(
	(
	(
	(
	(

	Service Delivery
	(
	(
	(
	(
	(

	Family Involvement
	(
	(
	(
	(
	(

	Staff Development
	(
	(
	(
	(
	(

	Program Evaluation
	(
	(
	(
	(
	(

	Local Interagency Agreement
	(
	(
	(
	(
	(

	FS to Preschool
	(
	(
	(
	(
	(

	Preschool to K
	(
	(
	(
	(
	(

	All children, B-5
	(
	(
	(
	(
	(


	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	Administrative Involvement
	(
	(
	(
	(
	(

	Community Transition Plan
	(
	(
	(
	(
	(

	All children/families
	(
	(
	(
	(
	(

	Other (please specify)
	(
	(
	(
	(
	(

	Other (please specify)
	(
	(
	(
	(
	(


Members of your Interagency Council:

	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	4. Have the authority to create changes in the agencies they represent related to agency transition planning or policies and procedures.
	(
	(
	(
	(
	(

	5. Can secure approval/agreement on proposed changes in practices, policies and procedures from the final decision-makers in their agencies.
	(
	(
	(
	(
	(

	6. Have been given the authority by their agency to commit the time required for regular meetings and leadership roles.
	(
	(
	(
	(
	(

	7. Are willing to abide by and promote the decisions made by group consensus even though they may not be their own.
	(
	(
	(
	(
	(

	8. Use a formal meeting process including:
	
	
	
	
	

	a.  Regular meeting times
	(
	(
	(
	(
	(

	b. Dissemination of minutes
	(
	(
	(
	(
	(

	c.  Use of sub-committees or task groups
	(
	(
	(
	(
	(

	9. Have a general knowledge of:
	
	
	
	
	

	a.  What basic services are provided across agencies
	(
	(
	(
	(
	(

	b. Who provides these services
	(
	(
	(
	(
	(


Section I Comments:
	


II.  COLLABORATION AND STRUCTURE

	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	10a. To what extent has your Interagency Council participated in

joint projects or efforts that affect some or all of the agencies on the council?
	(
	(
	(
	(
	(

	10b. If yes, please describe one project:


	

	
	1
	2
	3
	4
	5

	11a. To what extent has your Interagency Council shared funding responsibilities for any joint projects among the agencies involved?
	(
	(
	(
	(
	(

	11b. If yes, please describe:



12.  Has your Interagency Council established any of the following:

	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	a. A shared vision/mission
	(
	(
	(
	(
	(

	b. Long range action plan with annual review
	(
	(
	(
	(
	(

	c. Goals and objectives
	(
	(
	(
	(
	(

	d. By-laws
	(
	(
	(
	(
	(

	e. Policies and procedures
	
	
	
	
	

	f. Formal structure for leadership
	(
	(
	(
	(
	(

	g. Conflict resolution process
	(
	(
	(
	(
	(

	h. Written transition agreements to negotiate across agency boundaries/turf
	(
	(
	(
	(
	(


13.  Does your community have an existing system to address issues across programs including:

	
	Not at all              Somewhat         Completely

	
	1
	2
	3
	4
	5

	a. Sharing/communication of information/confidentiality

	(
	(
	(
	(
	(

	b. Tracking of children among/between agencies
	(
	(
	(
	(
	(

	c. Knowledge and utilization of community resources to link families in the transition process 
	(
	(
	(
	(
	(


14a. If there is more than one Interagency Council in your community, do you have an established mechanism to link with them on a regular basis to resolve/discuss issues affecting pregnant women, infants, young children birth to five and/or their families? [Circle one.]

Yes

Somewhat
       No


Don’t Know

14b. If “Yes” or “Somewhat,” please describe how this is done:

	


Section II Comments:              

	


III.   Interagency Council Members Participating in the Self-Assessment

Instructions: Please have each member of the Interagency Council participating in the completion of this self-assessment tool print their name and respective title/agency below their name.

Date of Completion:

Name Interagency Council Chair:

Title/Agency represented by Chair:

Names/Agencies of Council Members completing the Self-Assessment:

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Name: ______________________________   Name:_____________________________

Title/Agency: ________________________
  Title/Agency: _______________________

Notes:
	Send a copy of completed team form to KECTP Office.



Tool 2) Transition Points Checklist


Brainstorm the Transition Points for Children Prenatal – Six years
(When and Where) 
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Tool 3) Transition Team Membership Checklist

Essential Team Members include representatives from the following:

· Public Health Department Offices: WIC, Immunization, Family Planning, or Prenatal Clinics;

· Community Based Services (CBS) offices: Foster Care, Medicaid intake, Food Stamp intake, Migrant/Homeless, or Community Based Services Intake, Resource & Referral;

· Early Care and Education center-based settings: Head Start, private preschools, and kindergarten, local regulated child care facilities; 

· Early Care and Education home based services: Early Head Start, First Steps, Home Health agencies, and HANDS;

· Local education agencies (schools): state funded preschool, kindergarten, Family Resource Center;

· Commission for Children with Special Health Care Needs

· A minimum of one parent or caregiver (e.g. grandparent, guardian) who currently has a child in an early care and education setting.

Extended Team Members include representatives from the following:

· Family medical providers

· Early Childhood Mental Health

· Private Schools
· Business Community

· Community Early Childhood Council (CECC) member



· Others recognized as supportive resources to the process

If the team is a regional team, the representatives from Training and Technical Assistance Network would be additional players; however, the local teams would still mirror the regional level team makeup. 

Tool 4) Community Transition Matrix

	AGENCY NAME
	OVERVIEW

SERVICES PROVIDED
	INTAKE

REQUIREMENTS
	AGES SERVED/

Cost
	PRIMARY

CONTACT/
Phone #

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Tool 5) Transition Plan
Community, Family, or Child Transition Plan

Date: __________ Community (________________ Program (__________________ Family ( Child ( 

 Family/Child’s Name_____________________________________ Child’s DOB_______________________
*Goal 1:_____________________________________________________________________________
*Indicator 1: __________________________________________________________________________
Goal 2: ______________________________________________________________________________
Indicator 2: _____________________________________________________________________
	Steps/Activities to Support Transition
	Lead Team Member and others who need to be involved.
	Timeline

Proposed                    
	Date Achieved

	
	
	
	


   List below those who participated in the Transition Plan development:

	Team Member’s Name
	Contact Information
	Role (Lead, co-trainer, parent, provider, teacher, etc.)
	Need copy of Plan

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Use additional pages if needed.
*The ‘goal’ is broad statement of what you want to see happen. An ‘indicator’ is a statement with observable results of fulfilling the goal. 

Tool 6) Sample Transition Calendar
Transition activities can be planned throughout the calendar year with interagency partners.

 The following is a sample and can be altered.
January

Preschool teachers help children develop stories (paint, drawings, puppets, etc.) about kindergarten and big school.  Allow children to talk about fears, etc. 

Ask each community agency to prepare a scrapbook about their program, school or center to be shared with other programs.  Programs may decide to make a short video or brochure to disseminate instead of a scrapbook.

February

Invite a kindergarten child and parent to come to preschool and talk about the “move” to kindergarten and share pictures, things they have made, etc. with children.

One community program (either preschool or elementary kindergarten site) host a “Morning Coffee Time” for community program administrators to allow time for programs to discuss ways to meet the needs of diverse families (including homeless), review the interagency transition agreement, and identify ways to improve their transition process. 

February and March
Allow center time where preschoolers can practice kindergarten activities, rules, songs, stories.  Include pictures in center of kindergarten teachers/staff, bus, school, etc. performing daily routines such as boarding bus, eating in lunchroom, playing in gym, reading in library.  Turn the dramatic play area into a kindergarten classroom – borrow some materials from a kindergarten classroom to enhance play.
This activity could also be adapted for children entering preschool.
March

Host community receptions at churches, fire departments and/or child cares throughout the county before preschool/kindergarten registration.  Describe the process, importance of brain development and learning. Provide copies of the Building a Strong Foundation for School Success: Kentucky’s Early Childhood Standards Parent Guides and offer small group discussions led by collaborative programs about how to use guides to support their child’s growth and development. Provide translation of written materials and interpreters when necessary.  Make arrangements for community members to assist in registration activities with non-English speaking families. 

Develop and Interagency Training Team made of a parent, early intervention Primary Service Coordinator and Developmental Interventionist, a child care director, a preschool teacher (include public school preschool and Head Start), and kindergarten teacher to provide a community learning opportunity about transition into and out of preschool or other joint training as determined by community.  

Develop a “buddy” system between preschool and kindergarten children.  Facilitate notes, photos from kindergarten child to preschool child about school.  Arrange for kindergarten child to be with child during visits, open house, play time, meal time, etc.  Keep connection for “reading buddy” to continue process in Primary.   The “reading buddy” could read to the kindergarten child before naptime.

March or prior to transition if in EI program-Provide a video tape of child with a disability who will be moving into a new program.  Include footage of interaction in current setting, demonstrate how to operate any special equipment, positioning, techniques, and show how child communicates needs/preferences, cues, etc.

March/April- Use formal and informal opportunities to talk about kindergarten.  Ask question to stimulate conversation, such as “What do you think you will do in kindergarten?” or “What do you like to do here that you will teach a friend in kindergarten?”

April
Invite elementary site staff (e.g. librarian, principal, cafeteria worker, bus driver, custodian, art teacher, secretary) to preschool to share with the children about what they do at “Big School”. Make pictures and post in the “Big School” Center.  

Do a Preschool History Lesson – bring materials that children used in early intervention programs and talk about how they have learned new skills and changed in preschool.  Introduce some of the advanced materials they will use next year and make predictions about what they will learn in kindergarten.  Make a chart for the future and graph the past for classroom display.  Let each child explore the “Portfolio” you have been keeping on him/her and discuss how much they have gained and grown in the year.  Invite families to share experience. 

Arrange for a school bus to visit sending programs.  Let children practice getting on and off the bus (steps are long and talk about safety issues).  Let driver explain bus rules and draw rules for children. 

Arrange for community-wide health fair/screening as a part of Preschool/Kindergarten Registration.

If children are pre-screened for kindergarten, plan the screening to be held in conjunction with the preschool screening.  This allows the preschool staff to be present during screening and can be done at preschool site so children are familiar with setting.  This also provides and opportunity for “Cross Program Visitation” between preschool and kindergarten teachers to allow a communication exchange of child information critical to child success in the new setting.
April/May or immediately after preschool and kindergarten registrations in spring- Administrators provide class lists early so families/children, teachers, and other staff can begin to communicate.  This would not have to be a “final” list, but at least a beginning list should be assembled and assigned to teachers. 

May

Preschool teachers facilitate development of class picture and telephone books for children to take home and in the “directory” list the school that their friend will attend in the fall.  Let children decorate their book, and frame their picture.

Preschool and kindergarten teachers have a “Joint” Art Show to display children’s work and allow parent interaction/connections as well as opportunities for children to spend time together to talk “transition”. 

Have a kindergarten day at preschool.  Rearrange the room to approximate the kindergarten experience, show video footage of a kindergarten class with a greeting to your children from them; and plan entry level kindergarten activities.  Let the children end the day by writing a letter to their kindergarten teacher – “Dear Kindergarten teacher . . .”

Prepare and offer to loan familiar stories/activities to the primary program staff so that they may use them during the first few weeks of school. 

May or prior to exit – Arrange for records to be shared between the sending agency and receiving agency. This should be done with written permission from the family.  Items to be shared can include developmental checklists, behavior checklists or what works for particular children, portfolios of children’s work, etc.  If the child has a disability, send the paperwork with a request for the teacher to review contents prior to the first day of school.  Highlight items that need special attention and follow confidentiality guidelines for your program when sharing information.  Include a number where you may be reached for further communication.  Ask your receiving agency staff in your community what information would be most helpful to them.

June/July

July – September, before or after school starts.-Have a family picnic, cookout or carnival to encourage families and children to get to know each other.  Also invite community agencies to set up booths for resource access by families.

Send note cards to children who will be starting your program in the fall. This would require “class lists” to be completed before program ends in May – would not have the late entries, but would allow for connections to several, and personal phone calls could be extended to late entries.

August
Consider “phase in” for preschool and kindergarten children.  (E.g. divide children into groups; each attends one day of the week; then all children come last day.) This will give teachers more individual time with children; could have parent join their child for a portion of the time. 

Have playgroup sessions where incoming preschoolers or kindergartners can meet new friends prior to coming to school.  This could be “Playground Party” or “Green Eggs and Ham” in cafeteria. 

Kindergarten teachers help children develop a story at the beginning of school with new children to be shared with children who will enter kindergarten the next year.

Child Find Activity- With parental permission, contact the local newspaper or cable television channel for a community spotlight on a family of a child with a disability who will transition into a preschool or kindergarten setting.  Highlight the many community agencies which supported the transition process, and describe their role in the transition planning.  Focus on the strengths of the child and family and the success of the collaborative planning. 

Hold a “Preschool Night” and/or “Kindergarten Night” for incoming preschool children/families and kindergarten children/families.  Have activities planned to let children set “Rules” and “get to know the room/school”, and meet with parents to explain curriculum, ways they can be involved, bus routes, and time to talk with other parents.  Advertise well in local venues to reach children “in home’ who have not had a center based experience. 

September
Invite the local newspaper to do an article on your program; activities, benefits to children’s growth and development and opportunities for family involvement. 

Invite future families to attend the Fall Festival, Harvest Day, Chili Supper, etc. and talk with businesses/PTA about supporting event expenses.

(For families who will be attending program the following year) 

Encourage parents to volunteer in preschool program and elementary school their child will be attending. Develop a Partnership Agreement between families, the preschool, and elementary school to support school activities.  Provide a joint “Volunteer Training” to support family members who are interested in volunteering in program. Do a “Scavenger Hunt” to provide training in where supplies/materials are kept, and demonstrate use/reason, etc.  Do “alphabet soup”-where acronyms and terminology from different programs are matched.  Develop a monthly calendar and let volunteers select area they want to volunteer in (e.g. bus route, room activities, individual or group, clerical, art, etc.  

October
Set up pen pals; emails, story picture exchange, etc. between preschool and kindergarten classrooms.

Provide interagency training or Community Forums on transition and topics identified by families and professionals.

Hold a Resource Fair to highlight community resources available to families of young children and pool resources to provide transportation to families.

November

Preschool teacher facilitates 10 minute video with preschoolers about what it is like to be a preschooler (to be shared with an EI family/child through First Steps).

Kindergarten teacher facilitates 15 minute video with class about what it is like to be in kindergarten (Big School) to be shared with a preschool classroom.

Stone Soup invitation from kindergarten children to preschool children (or could be a preschool classroom to First Steps children and families.)

Obtain a listing of transition books available at the library and develop a “Reading Club” for families to alternate selections.  Develop a schedule for community volunteers to read the books to children throughout the program year.

Host an “Interagency Open House” for staff from child care centers, preschool staff, and kindergarten teachers to share about their programs.  Allow time for get acquainted activities and material sharing for the next year. 

ON-GOING – Assessments, implementation of individual goals, progress reporting



Survey 1) Family Transition Survey

DATE:_______________________________Program___________________________

Your child has moved from one program/agency to another.  Please take a few minutes to give us your feelings on the following questions.  Thank you!

1. When did you first hear the term transition?  
2. How old was your child when planning began for transition? ________________________
For the next questions, please put a check in the column that best describes your transition process.
   











   YES          NO
	1. Were your child’s strengths and needs addressed during the transition process?
	 
	

	2. Were your family’s resources, needs and priorities considered throughout the transition process? 
	
	

	3. Did your sending agency/program explain to you the need to hold a transition conference?
	
	

	4. Was the transition conference meeting held at a convenient time and place for your family?
	
	

	5. Were you actively involved in the development of your child’s transition plan?
	
	

	6. Were you given information about potential programs for your child?
	
	

	7. Did you visit the different programs available to your child before the transition?
	
	

	8. Were you given opportunities to attend any informational functions to learn about potential programs, such as orientations, informational meetings with other parents, etc.?
	
	

	9. Was your child referred to any additional community programs/agencies? 
	
	

	10. If your child was eligible for any additional community programs/agencies and did you use those services?
	
	

	11. Were you satisfied with the transition support you received for your child and family?
	
	


What was most/least helpful about the transition process?

What program or agency did your child transition to? ________________________________________________________________________

Additional comments:  

Survey 2) Agency Transition Survey

Agency Provider: __________________________________Date: _________________

Name of Person Completing Form: __________________________________________

Number of children transitioned during survey year: _____________________________

l. Have transitions for your children exiting your program been completed by the transition target? Yes or No? Why or why not? 

2.  Do you feel better trained/prepared to implement the transition process because of the interagency agreement or community transition plan? 
3.   What portions of the community plan or interagency agreement have been easy/hard to implement? Why?

4. Were children receiving appropriate supports/services by the transition target? 

5. Is staff time spent on transitioning children more productive now? Yes or No? Why?

6. Do you think that transitions are better for young children and families in your community as a result of the Community Transition Plan or Interagency Transition Agreement? Yes or No? Why?

7. In what specific areas do you see evidence that families are better informed of the transition process? 

8.  Do the Family Transition Surveys across agencies support transition success? 

9.  What changes or suggestion to the next Community Plan or Interagency Agreement would you make?
Tab 5:

Exploring Other Transition Resources
· Regional ADD Map

· State Contact/ Resource Listing

· Bibliography/ Resources Consulted by Work Group
 

Kentucky Area Development Districts: Prepared By Bluegrass Area Development District (1998)

1) Purchase

2) Pennyrile

3) Green River

4) Barren River

5) Lincoln Trail

6) KIPDA

7) Northern Kentucky

8) Buffalo Trace

9) Gateway

10) FIVCO

11) Big Sandy

12) Kentucky River

13) Cumberland Valley

14) Lake Cumberland

15) Bluegrass
State Contacts

Kentucky Department of Education

Dr. Kim Townley

Acting Division Director
KY Department of Education
Division of Early Childhood Development

500 Mero Street 1st Floor
Frankfort, KY 40601
(502) 564-8341
(502) 564-1984 fax
ktownley@education.ky.gov 
Johnnie Grissom

Exceptional Children’s Services

KY Department of Education

500 Mero St.

Frankfort, KY 40601

502.564.4970
jgrissom@education.ky.gov
Earl Trevor

KY Head Start State Collaboration Office
500 Mero Street 1st Floor CPT
Frankfort, KY  40601
(502) 564-8341
(502) 564-1984 fax
etrevor@education.ky.gov
Hanan Osman
Kentucky Department of Education 
Community Early Childhood Councils

500 Mero Street CPT 1st Floor
Frankfort, KY 40601
(502) 564-7056

(502)564-1984 fax
hanan.osman@education.ky.gov 
Jane Seltsam 
FRYSC 
275 East Main Street, 3C-G 
Frankfort KY 40621 
(502) 564-4986 
502) 564-6108 
jane.seltsam@ky.gov
Department of Public Health

Germaine O’Connell
First Steps

CHFS, Dept for Public Health
275 East Main Street HS2GW-C
Frankfort, KY 40621
502-564-3756 x 3763
502-564-8389
germaine.oconnell@ky.gov   
Additional Resources

Kentucky Early Childhood Transition Project (KECTP)

Human Development Institute

University of Kentucky

126 Mineral Industries Building

Lexington, KY 40506-0051

(859) 257-1267

Brenda Mullins, Coordinator

bmullin@uky.edu
Local/ regional contact information available at www.transitiononestop.org
National Early Childhood Transition Center (NECTC)

Human Development Institute

University of Kentucky

126 Mineral Industries Building

Lexington, KY 40506-0051

(859) 257-9116

Beth Rous, Director

brous@uky.edu

www.ihdi.uky.edu/nectc
Child Care Resource and Referral Program Manager

Amy Booth

Human Development Institute

University of Kentucky

126 Mineral Industries Building

Lexington, KY 40506-0051

(859) 257-2079

amy.booth@uky.edu 

Bibliography/ Resources Consulted
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“EVIDENCE BASED PRACTICE ON TRANSITON”
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Chandler, l, Fowler, S., Hadden, S., Stahurski, L., (1999).  Planning your child’s transition to preschool: A step-by-step guide for families. Urbana-Champaign, IL: FACTS/LRE, University of Illinois.
Duwa, S. (1996). Prevention and early intervention: making it happen-interdisciplinary and interagency training for families and providers. Tampa, FL: Duwa Training and Development Group 
Edson, A. (1994).  Crossing the great divide: The nursery school child goes to kindergarten.  Young Children, 49(5), 69-75
Hanson, M. (1999). Early Transitions for Children and Families: Transitions from Infant/Toddler Services to Preschool Education.  ERIC EC Digest #E581

Kentucky Department of Education (2005).  Transition in early childhood: A report from the division of early childhood development.  Frankfort, KY: Author.

Little, L.  (1999). Promoting continuity in the lives of young children. Early Developments, 3 (1).
Southeastern Regional Vision for Education (2004).  Planning for terrific transitions – A guide for transition to school teams. Greensboro, NC: University of North Carolina at Greensboro

Pianta, R., Kraft-Sayer, M. (2003). Successful kindergarten transition: Your guide to connecting children, families and schools. Baltimore MD: Paul H. Brookes Publishing.
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Kentucky Early Childhood Transition Project (KECTP) is jointly funded by the Kentucky Department of Education and the Cabinet for Health Services, through federal funds under the Individuals with Disabilities Education Act 
(Preschool and Infant/Toddler)
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